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This booklet is produced as part of the REEPLAI - Readers of Europe Play
Learn and Interact project which aims at enhancing the reading habits of
families with children and teenagers and to improve capacities to promote
reading as a means for self-growth, interaction, dialogue and community
activation in the partner countries - Ukraine, Portugal and Italy - through the
promotion of innovative cultural practices related to reading and to the
promotion of literature.
One of the project cores is the export of the Reading Park designed by the
Natalino Sapegno Foundation in Morgex (Italy) to Lviv (Ukraine) and Obidos
(Portugal). 
The Reading Park is an innovative educational space designed to foster a
love for reading and learning in an open, inclusive, and engaging
environment. It transcends the traditional confines of classrooms and
libraries, offering a dynamic setting where individuals of all ages and abilities
can interact with literature, language, and each other.

At its core, the Reading Park embodies the belief that reading is not merely a
solitary activity but a communal experience that can be enriched through
interaction with the environment and others. This philosophy is grounded in
several key principles:

Accessibility and Inclusivity: The park is designed to be accessible to
everyone, including individuals with disabilities. Features such as wheelchair-
accessible paths, Braille signage, audio guides, videos in Italian Sign
Language (LIS), Visual aids using Augmentative and Alternative
Communication (AAC) for each game, and tactile installations ensure that all
visitors can engage with the content meaningfully.
Experiential Learning: the park encourages learning through experience.
Interactive installations, games, storytelling sessions, and reading clubs
allow visitors to immerse themselves in literature in a hands-on manner,
fostering deeper comprehension and retention.
Community Engagement: by providing a communal space for reading and
discussion, the park promotes social interaction and community building. It
serves as a hub where individuals can share ideas, stories, and cultural
experiences.
Connection with Nature: situated in a natural setting, the park leverages the
calming and inspiring effects of nature to enhance the reading experience.
This connection encourages mindfulness and a deeper appreciation for the
environment.

INTRODUCTION



The Didactic Kit is meticulously designed to serve as a comprehensive
resource for educators, librarians, and facilitators aiming to maximize the
educational potential of the Reading Parks. These open-air literary spaces
transcend traditional reading environments by integrating literature with
interactive installations and natural surroundings, fostering an immersive
learning experience.
The primary objectives of the Didactic Kit include:

Enhancing Literacy Engagement: by providing structured activities and
thematic pathways, the kit encourages active participation in reading,
promoting both comprehension and critical thinking skills.

Facilitating Curriculum Integration: the kit offers adaptable modules that
align with various educational curricula, enabling seamless incorporation of
park activities into class learning objectives.

Promoting Inclusive Education: recognizing the diverse needs of learners,
the kit includes strategies and resources tailored to support individuals with
disabilities, ensuring equitable access to all park offerings.
Supporting Autonomous Use: Designed for ease of use, the kit empowers
educators and facilitators to independently plan and execute visits,
reducing reliance on external guides and promoting self-directed
exploration.

Encouraging Community Engagement: by extending learning beyond the
classroom, the kit fosters connections between educational institutions and
the broader community, cultivating a shared appreciation for literature and
learning.

PURPOSE OF THE
DIDACTIC KIT
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During these years, we have realized that in order to exploit the full potential
of the Park, it would be necessary to train different types of figures who
would be able, each in their own field, to bring different people into the Park. 
The Didactic Kit is intended for a broad spectrum of professionals dedicated
to fostering literacy and inclusive education:

Teachers: educators seeking to enrich their teaching methodologies with
experiential learning opportunities will find the kit's resources invaluable for
planning and conducting effective park visits that complement classroom
instruction.

Librarians: library professionals can utilize the kit to design outreach
programs and reading initiatives that leverage the park's unique
environment, promoting literacy within and beyond the library setting.

Educators and Facilitators for individuals with disabilities: special
education professionals will benefit from the kit's inclusive strategies and
accessible materials, which are designed to accommodate various learning
needs and ensure meaningful participation for all individuals.

By addressing the specific requirements of these diverse groups, the
Didactic Kit serves as a versatile tool that supports the overarching goal of
the Reading Park: to create an inclusive, engaging, and educational space
where literature becomes a shared and accessible experience for everyone.

TARGET AUDIENCE
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The concept of a Reading Park represents an innovative and increasingly
relevant model for promoting reading, literacy, and cultural engagement in
public spaces. Its value lies not only in its capacity to encourage reading as a
pleasurable and accessible activity but also in its deeper potential as a tool
for social inclusion, intergenerational dialogue, and community-building. A
Reading Park transforms the traditional perception of reading as an isolated,
indoor activity and repositions it within the shared, dynamic, and open
context of nature and civic space. 

It redefines the boundaries between cultural practice and everyday life,
bringing books and stories into the very fabric of communal existence. By
doing so, it broadens access to literature and knowledge, especially for
individuals and families who may face social, economic, or geographic
barriers to participation in more institutionalized cultural environments.

The case of Morgex, a small Alpine town in the northern Italy in which the
first reading park was designed, provides a compelling example of how the
Reading Park model can be successfully integrated into a local context, even
within small or rural communities. In Morgex, the Parco della Lettura has
become a landmark project that intertwines reading promotion with
environmental appreciation, educational innovation, and social cohesion. 

Conceived not simply as a park with books, but as a curated landscape of
narrative experiences, the park features installations inspired by literature,
storytelling paths, interactive stations, and inclusive communication tools
designed for diverse users, including children, families, and individuals with
disabilities. This integration of storytelling with the natural environment
fosters a unique sensory and intellectual experience. It encourages visitors
to relate to the landscape through stories, to see their surroundings through
narrative, and to engage with reading in an embodied, imaginative way.

THE READING PARK AS
AN INSTRUMENT FOR
THE COMMUNITY
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From an educational perspective, the Reading Park provides a flexible,
multimodal learning environment. Schools can use it as an extension of the
classroom, where outdoor education meets literary exploration. It allows
educators to implement cross-disciplinary approaches that connect reading
to environmental studies, visual arts, language learning, and social-
emotional development. 
Activities can range from silent reading and storytelling workshops to
guided literary walks and inclusive communication exercises that promote
empathy and cognitive flexibility. The park’s design, which encourages
exploration and curiosity, supports pedagogical methods that favour
autonomy, collaboration, and creative thinking. For many students,
particularly those who struggle in traditional classroom settings, the
Reading Park offers a space where learning feels more intuitive, playful, and
connected to the real world.

Equally significant is the park’s function as a space for community
interaction. It serves as a meeting point for residents, a venue for local
events, and a platform for partnerships between schools, libraries, cultural
associations, and social services. In small towns like Morgex, where cultural
infrastructure may be limited, a Reading Park becomes a vital civic resource.
It offers a shared, non-commercial space where cultural capital is
democratically distributed and where a sense of collective identity can be
nurtured. 
For families, the park provides an opportunity to spend meaningful time
together in an environment that is both relaxing and intellectually
stimulating. For elderly residents, it can be a space of reminiscence and
storytelling. For newcomers and marginalized groups, it represents an
accessible entry point into the cultural life of the community.

Importantly, the Reading Park also promotes values of inclusion and
accessibility. The experience of Morgex demonstrates a conscious effort to
create a park that is physically and cognitively accessible to people with
diverse abilities.

This includes the use of tactile signage, visual storytelling, alternative
communication supports, and barrier-free pathways. By embedding
principles of universal design, the park does not simply accommodate
difference—it anticipates and welcomes it, aligning with broader goals of
social justice and cultural equity. Such features make the Reading Park a
valuable ally in broader educational and municipal strategies aimed at
promoting inclusivity, participation, and well-being.
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Moreover, the Reading Park concept aligns with contemporary
understandings of reading as a social practice that goes beyond decoding
text to include making meaning, sharing interpretations, and connecting
with others. In this sense, the park becomes a space where reading is not
only practiced but lived—where stories are not only told but experienced,
and where literature becomes part of the landscape of daily life. 

It supports lifelong learning and fosters a culture of reading that is
embedded in place, time, and community. This holistic approach resonates
particularly well with smaller communities, where place-based identity is
strong and where cultural initiatives must often serve multiple functions.

In conclusion, the Reading Park should be recognized as more than a
creative literacy initiative; it is a multifaceted community tool that promotes
cultural participation, educational enrichment, and social inclusion. 

The example of Morgex illustrates how such a space can be deeply
embedded in the life of a town, enhancing not only reading habits but also
civic pride, environmental awareness, and intergenerational connection. As
communities across Europe and beyond seek sustainable, inclusive ways to
promote culture and education, the Reading Park model offers a replicable,
adaptable, and profoundly human-centered solution.

7



The Reading Park in Morgex, inaugurated in September 2020, is a pioneering
initiative that reimagines the relationship between literature, community,
and the natural environment. Situated in the Aosta Valley, an alpine region
that has two official languages (Italian and French), this open-air space
transforms the act of reading into an engaging, inclusive, and multisensory
experience. Conceived by the Fondazione Natalino Sapegno in collaboration
with the Municipality of Morgex, the park aims to promote literacy and
cultural participation through innovative and accessible means.
One of the objectives of the Natalino Sapegno Foundation is to create and
support cultural animation initiatives aimed at the community, schools, and
families, with the purpose of creating opportunities to combat educational
poverty.

Morgex is a little mountain village, popular in winter for its ski slopes and in
summer for a large number of hikes around Mont Blanc. Like all the towns in
this area, Morgex also experiences very significant tourist flows,
concentrated, however, only at certain times of the year, when the
population reaches a fourfold increase, and naturally in which the cultural
offer is also concentrated, along with the nature and sports offer. This
cultural offer is mainly enjoyed by those on holiday, because the local
population is absorbed by work. During the rest of the year, Morgex again
has 2,000 inhabitants and suffers from the peripheral context in which it is
located due to the conformation of the territory, but also due to the lack of
efficient public transport.
Cultural opportunities for the population are therefore greatly reduced,
even though, compared to many other municipalities, Morgex has important
infrastructures for a community: a public library with many books, a school
for children aged from 0 to 13 years old, playgrounds and a large auditorium
where a mini-theatre festival has been held for several years.

OVERVIEW OF THE
MORGEX’S READING
PARK
an inclusive space designed to promote reading and literacy
through interactive installations and activities. 
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Yet Morgex too is part of an Italian macro-context strongly characterised by
school drop-outs, a low percentage of university graduates, and low per
capita spending on education. In particular, the school dropout rate in Italy is
worrying: against a European average of 10%, we are at 15% and even higher
in some regions, particularly in southern Italy, but even Valle d'Aosta, where
we are, had very high rates until a few years ago. 

The data also tell us that there is a strong imbalance in the distribution of
students between schools: those who are more capable and socially
advantaged tend to cluster in certain schools and classes. And there is also a
strong disparity between suburbs and urban centres.

These data are also found when examining the enjoyment of cultural
opportunities: only one third of the population (aged six and over) goes to
the theatre or concerts, or attends museums. And if we look at this small
portion of the population, we see that it is largely made up of upper-middle
class families with high levels of education. 

The data related to reading from 2017 show that 59% of the population aged
six and over did not read a single book for non-professional reasons. The
data also show that the reading habit is acquired in the family: 80% of
teenagers who have both mother and father who are readers read, while
only 40% of teenagers who have both parents who are non-readers read
(and in Italy approximately one in ten families had no books at all at home).
Library attendance is also low, even in contexts where libraries are present,
like in Morgex. 

Of course, not attending all these opportunities affects the educational
poverty index: and this is a European problem, not just an Italian one. Save
the Children has estimated the number of European children at risk of
educational poverty at 26 millions, that is 28% of European children. 
In 2015, an extraordinary opportunity presented itself thanks to a European
project, Famille à la montagne entre nature et culture (Interreg Alcotra
France-Italy): the municipality of Morgex and the Fondazione Natalino
Sapegno decided to regenerate together a central green area of the village,
long occupied by the railway but abandoned for some time. 
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The Reading Park aims to achieve several objectives that align with its
foundational philosophy:

Promote Literacy and Language Development: through engaging activities
and diverse reading materials, the park seeks to enhance vocabulary and
foster a love for reading among visitors, particularly children and young
adults. We know that a rich vocabulary allows children to better express
thoughts and emotions, interpret the world, and communicate with others.
That’s why it’s essential to take action and invest in the growth of children
and young people.

Encourage Community Engagement: by providing a communal space for
literary exploration, the park serves as a hub for cultural exchange and social
interaction, strengthening community bonds. The Reading Park is an open
and accessible place for everyone. It aims to encourage socialization,
inclusion, and exchange, also through 50 bookcrossing stations—located
throughout the town and built by the citizens themselves —where books can
be left and picked up by both children and adults.

Support Educational Initiatives: the park offers resources and programs
that complement formal education, providing teachers and students with
alternative avenues for learning and exploration.
Foster Cultural Awareness: By featuring literature from various cultures and
languages, the park promotes cultural understanding and encourages
visitors to explore diverse perspectives.

The Reading Park in Morgex stands as a testament to the transformative
power of literature when integrated into communal and natural spaces. By
prioritizing inclusivity, interactivity, and cultural engagement, the park not
only promotes literacy but also enriches the social and cultural fabric of the
community. It serves as a model for how public spaces can be reimagined to
foster learning, connection, and a shared love for reading.
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Through play and discovery, the Park offers an engaging way to explore new
stories and new words thanks to four games especially conceived by the
Fondazione Natalino Sapegno:

-The Words Domino
-The Giant Game of the Goose
-Young Writers and Storytellers
-The Labyrinth of Words

Two times a year, the contents of these games change and make room for a
new “guidebook,” from which the words featured in the games are taken, as
well as the protagonists and events of the game of the goose.

The featured book at each game station guides visitors along a playful path
where they can discover adventures, new words, let their imagination run
wild, and even create new stories.

The Park allows for both recreational and educational activities, creating a
context that promotes interaction between adults and children/youth, and—
through a stimulating approach—fosters learning and sharing.
Within the Park, you can play at different levels of difficulty, and the games
can be adapted based on the needs and age of the class group or
individuals. Or, more simply, you can lie down on the grass and read—even to
infants!

In addition, it's possible to play in multiple languages: besides Italian, the
games are available in French and English, and the key vocabulary is also
written in Braille.

Ultimately, the Reading Park allows for a variety of structured and
unstructured experiences, suitable for both families and schools.

11

Watch the video about the Reading Park of Morgex!

https://www.youtube.com/watch?v=oZv9TKrmYSs&t=3s
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These materials are designed to provide both the theoretical framework and
the previous Italian experience of the "Parco della Lettura di Morgex"
(Reading Park) initiative. 
In addition, they offer practical, ready-to-use tools tailored to three key
professional roles identified by the project management and partner
organizations. These roles include teachers, librarians, educators working
with special needs. 
This publication is intended to support animation activities at the Reading
Park by sharing the experience of professionals who developed and
conducted activities, especially for primary and secondary school groups. In
collaboration with teachers, the project also included feedback and
reflection moments to identify improvements and alternative organizational
strategies.
You will find practical tips and strategies to ensure that all participants enjoy
an inclusive experience. One key challenge of the project has been to make
activities more accessible to children, youth, and adults with various needs
or disabilities, reinforcing a genuine commitment to inclusion and well-being
for all.

DISCLAIMER

In practice, all of these professional roles often possess overlapping skills
that draw from all three areas of expertise.
 Teachers, librarians, and educators working with people with disabilities
frequently find themselves working across disciplines—combining strategies
related to language, access to books and knowledge, and inclusive
communication. Their day-to-day experiences naturally lead them to
develop interdisciplinary competencies that enrich their ability to connect
with diverse audiences and respond to a wide range of needs.
For the purposes of this project, these roles have been presented separately
to highlight the unique contributions and specific focus of each. However,
we strongly encourage a cross-disciplinary approach, recognizing that
collaboration and the blending of perspectives can greatly enhance the
impact of educational and cultural initiatives. Embracing this
interconnectedness helps create more inclusive, creative, and responsive
environments for all.

WHO WE HAVE IN MIND
WHILE WRITING THIS KIT



Teachers, whose main focus lies in the realm of language—understood not
only as a subject to be taught but also as a powerful medium for fostering
imagination, expression, and learning.

Librarians, whose work centers around the book—both as a physical object
and as a cultural concept, acting as a bridge to knowledge, stories, and
shared experiences.

Educators working with people with disabilities, who focus on inclusive
communication—ensuring that access to reading, learning, and cultural
participation is available to all, regardless of individual abilities.
Together, these professionals form a collaborative network committed to
making reading an engaging, accessible, and enriching experience for
everyone.
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Schools often play a central role not only in education but also in the social
and cultural life of the community.

They are more than just places where children and adolescents receive
formal instruction—they are living spaces where values, relationships, and a
sense of community are built and nurtured. Schools often function as key
gathering points, hosting events, celebrations, and activities that bring
together families, educators, and local organizations. 
In areas with limited access to cultural institutions, schools can become vital
engines of cultural transmission and civic participation, fostering curiosity,
creativity, and shared responsibility among younger generations.

A dedicated and innovative educator committed to fostering a love for
reading and learning among students, with a strong foundation in
curriculum development and classroom management, the teacher
effectively integrates outdoor educational spaces like the Reading Park into
lesson plans. 
By utilizing the park's interactive installations and natural environment, the
teacher enhances students' literacy skills, critical thinking, and appreciation
for literature.

Teachers can organize thematic reading sessions, storytelling activities, and
literary discussions within the park. By connecting classroom content with
the park's resources, teachers provide students with immersive experiences
that reinforce learning objectives and promote a lifelong interest in reading.

TEACHERS
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In many small towns, libraries often serve as vital cultural hubs.

Far beyond their traditional role as places to borrow books, they frequently
act as community anchors—offering a welcoming space for learning,
dialogue, creativity, and social connection. Especially in areas where access
to cultural events or institutions may be limited, libraries become essential
outposts of knowledge, inclusion, and civic engagement. They host
workshops, reading programs, exhibitions, and serve as safe and accessible
spaces where people of all ages can come together, learn, and feel a sense
of belonging.

An experienced information specialist passionate about promoting literacy
and access to knowledge, the librarian excels in curating diverse collections,
facilitating community programs, and guiding patrons in information
literacy. By leveraging the Reading Park's offerings, the librarian extends the
reach of library services beyond traditional settings, engaging the public in
dynamic literary experiences.

Librarians can coordinate book clubs, author readings, and literacy
workshops within the park. By creating interactive and accessible programs,
they foster a community culture that values reading and continuous
learning.

LIBRARIANS
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Professionals dedicated to the inclusion of people with disabilities play a
crucial and transformative role in building truly equitable communities.

 Their work goes far beyond support—it is about removing barriers, fostering
dignity, and ensuring that everyone has the opportunity to participate fully
in cultural, educational, and social life. These professionals advocate for
inclusive communication, accessible environments, and personalized
approaches that respect each individual's needs, abilities, and potential.

In contexts like schools, libraries, and community programs, they act as
bridges between people and opportunities, helping to create spaces where
difference is not only accepted, but valued. Their contribution is essential in
shifting the focus from limitation to possibility—empowering individuals with
disabilities to engage, express themselves, and thrive as active members of
society.

An empathetic and skilled educator specializing in supporting individuals
with diverse learning needs, the special education educator designs and
implements individualized education plans (IEPs), employing adaptive
strategies to ensure all learners achieve their potential. Utilizing the inclusive
features of the Reading Park, the educator creates engaging and accessible
learning experiences for students with disabilities.

Special education educators can organize sensory-friendly reading sessions,
interactive storytelling, and tailored literacy activities within the park. By
adapting the park's resources to meet individual needs, they provide
inclusive educational opportunities that promote engagement and learning
for all students.

EDUCATORS
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DISCLAIMER

The activities proposed in this guide are intended as suggestions and
starting points for designing engaging and inclusive experiences in a
Reading Park. They are not fixed protocols, but rather flexible frameworks
that can and should be adapted based on the age range, interests, and
composition of the group involved.
We strongly encourage educators, facilitators, and practitioners to modify,
adjust, or reimagine these activities according to the specific needs of their
participants and the context in which they are operating. Your direct
knowledge of the group—whether a classroom, a family group, a mixed-age
workshop, or a community setting—is invaluable in shaping a meaningful and
responsive experience.
It is essential that experimentation and inclusion remain central throughout
the planning and implementation of the activities. This means being open to
trying new approaches, listening actively to participants' feedback, and
making space for diverse forms of expression, interaction, and participation.
Adaptability is not only welcomed—it is a fundamental part of making these
activities truly effective and accessible for all.

HANDS-ON ADVICE

For the activity to be truly effective, it's important to know the Park well—
its layout,features, and the types of activities that can be developed.

Understand the composition of the group before the visit, so that
activities can be better tailored to their needs.

The Park has been designed with inclusivity in mind, but we recognize
that individual characteristics and needs must be acknowledged and
shared in advance with all the team. 

A Role for Everyone: When planning the activity, it's essential to ensure
that everyone has the opportunity to participate actively.

PRACTICAL RESOURCES 
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It is crucial to create a reassuring, informal, and respectful environment
that acknowledges diversity and needs.

Avoid overprotectiveness and maintain a balanced attitude that
encourages peer cooperation and collaboration.

We know that creating an inclusive space for everyone is a real challenge,
and an inclusive project is never a given — it requires reflection and
continuous effort. Sometimes it’s not easy to find solutions for every
need.

The most important thing is to see human diversity as a resource rather
than a barrier to the activity. This means recognizing the uniqueness of
each individual — and that, in itself, is already a strength!

Differences stemming from conditions such as disability must not be
ignored. On the contrary, they should be acknowledged and used as the
basis to implement simple and effective solutions to ensure full
participation of the entire group.

All games can be adapted to the age, school level, or specific needs of
the participants. We encourage valuing the enjoyment of the experience
over completing all activities. If necessary, you can skip one game station
to allow for a more relaxed and meaningful visit.
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Starting with the games in the Park, which are designed to be enjoyed at
different levels, various activities led by an animator/teacher/librarian, etc.,
can be imagined.
Recall that the games are as follows:

Il “domino di parole” / The Words Domino
Purpose: leverage the knowledge of vocabulary and get ready to write
poethically.

Description: starting from the last syllable of one of the eight words on the
installation, the teams will defy themselves in the construction of a chain of
words where the first syllable must be the same as the last of the previous
word 

Scrittrici e scrittori in erba / Young writers and Storytellers
Purpose: improve the property of language and expression; think up and
write a story.

Description: starting from the words conquered in the previous activities,
each team must imagine a new story.

Il grande gioco dell’oca / The Giant Game of the Goose
Purpose: discover the plot of the “book-guide”, discover new words,
adventures and the characters of the book while having fun.

Description: it’s the classical game of the goose, but it’s connected to the
book chosen.

Il “labirintario” / The Labyrinth of Words
Purpose: enrichment of vocabulary. 

Description: at every crossroad of the labyrinth there is a difficult word with
two definitions: only the correct one will lead to the end of the labyrinth.
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ACTIVITY
SHEET

Tricking the Goose!

TARGET GROUP AGE
6-12

DURATION
1h

TARGET GROUP DESCRIPTION
after school class

OBJECTVIES
Team building
intergenerational play
playful learning

Description
adapt the game of the goose existing in the Park to make it quicker and
funnier with some guided activities when the kid steps on a "come back"/
“stay still” square

Materials needed
The facilitator must prepare a series of games designed to entertain a group
of children of different ages and abilities. Accordingly, he or she should
prepare linguistic and lexical riddles (e.g., by asking them to come up with
synonyms/contraries, or to translate a word into another language), but also
motor activities (singing a song while skipping etc…) to be assigned
according to the child in front of him or her.

Notes and observations
The facilitator should try to adequately involve all children, for example by
inviting them to clap while others jump from one box to another, etc. so that
there are not too many empty moments.
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The Game of the Goose



ACTIVITY
SHEET

TARGET GROUP AGE

Additional Heroes

8-11

DURATION
30-45 min (or 1,5 h with a
break)

TARGET GROUP DESCRIPTION
groups

OBJECTVIES

create a habit for reading as
pleasure and fun and
showcase a value of reading to
succeed in the game

Description
Game with awards for the winning team/individual using some trendy motives:
read as fast as you can in a short time period;  retell the story - what they got or
understood; develop it further;  add some trendy element (e.g. - put this story
into the Minecraft World frame, or add dragons etc.) 
Working with an organised group of students is important to balance those
readers and non-readers, preferably with a help of their teachers. We can also
create two teams - of readers and non-readers to compete, however to be
very thoughtful on game logic and not to pre-design the winning team but to
demonstrate the value of reading. Little tricks: if one team do not read the
instruction right (at this suppose to include some twist or puzzle) – they lose.

Materials needed
Starting plot or intro for each team; paper and pens; ideas to "proceed with
story"; "additional heroes" (also can be pictures); awards (preferably - not
books - e.g. creative sets, some activities, sweets etc). 
Very thoughtful instructions and game description

Notes and observations
the whole activity should be fun and include some moving (not static); not a
one-time game, can be a series of games with different intros (plots)
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The Game of the Goose



ACTIVITY
SHEET

TARGET GROUP AGE

Literary treasure hunt

6-11 or families

DURATION
45-60 min

TARGET GROUP DESCRIPTION
The treasure hunt could be done
in small groups (3 – 5 members)
of friends or in family

OBJECTVIES

Promote and practice the
reading in front of an audience
(even when its small) and the
use of books to make a
research about a certain topic
and find answers for a specific
challenge.

Description

Each group receives a map or a small activity book with challenges they
must solve or questions they must answer. 
The challenges can be:
-through a specific detail (action, character) handed in by the facilitator the
group has to guess where in the guide-book the detail is located;
-reading aloud a part of the guide-book while the rest of the group has to
guess how the story continues;
-finding a group of clues throughout Reading Park in the style of a “treasure
hunt”. Once all the clues have been collected, the group has to match them
(e.g. by understanding that the first letter of each clue makes up a word that
leads them to a specific location where the “literary treasure” that
constitutes the prize is located).
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The Labyrinth of Words



If there is more than one group playing at the same time, the winner will be
the one who has given the most correct answers.

Materials needed
A book hidden in specific spots in the park, cards with clues, map/activity
book to write down the answers, ‘literary treasure’ for the winning team and
a consolation prize for the group that did not win.

Notes and observations
This activity can be carried out for a large group divided into small
subgroups or can be carried out only for a family/group of friends who have
come to visit the park with a facilitator.
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ACTIVITY
SHEET

TARGET GROUP AGE

EVERY SYLLABLE COUNTS!

7-8

DURATION
2h

TARGET GROUP DESCRIPTION
School class

OBJECTVIES

reinforcing the content to be
learnt at school (division into
syllables, poetic rhymes) in a
context that relies on
teamwork, playful learning,
outdoor education,
cooperation

Description
The class is welcomed to the Reading Park with a short reading (i.e. the first
chapter of the “guide-book”). The children are seated in a semicircle on
blankets, while the facilitator sits on a bench. 
The two groups (care is taken never to refer to them as “teams” to
encourage co-operation and not competition) are informed that they will
complete two activities, after each of which they will receive a clue. 

One group (with a facilitator and a teacher) heads toward the Mill Wheel; the
second group (also with a facilitator and a teacher) goes to the Wheel of
Places.
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Both groups sit in a circle (on blankets) near their designated wheel. Each
child spins the wheel and receives a word, which becomes the starting point
for building a syllable chain around the circle.
 The child whose turn it is to break down the word into syllables and/or
identify a new word can receive help from their neighbor.
 The syllable breakdown is emphasized by clapping hands in rhythm. After
this first game, each group of children receives an envelope containing a
word. The word is analyzed not only for its meaning, but also for grammatical
features: noun or adjective, masculine or feminine, singular or plural.
 Both groups are given a qualifying adjective, masculine singular. The groups
take a short walk and swap locations, each moving to where the other group
had previously been. Each child spins the wheel again. As a group, the
children identify one or more rhyming words that match the word from the
wheel.
 Facilitators and teachers present a rhyming dictionary.
 At the end of this second game (shorter in duration than the first), each
group is given a second envelope containing a new word. Again, the word is
analyzed: meaning, grammatical type (noun/adjective), gender, and
number.
 This time, both groups receive a noun.
The groups reunite and share their four clue words and together they guess
the mysterious word. Each child is given an illustration from/related the
guide-book as a bookmark; on the back, a few rhyming verses from a poem.

Materials needed
The facilitator and teacher must be familiar with all the words on the wheels
and the history of the guide-book to select four clue words and one mystery
word consistent with the overall activity. It is recommended to provide the
clue-words in an envelope to make this moment more solemn.

Notes and observations
the teachers divide the children in the class into two groups beforehand to
avoid conflicts at this point in the activity.
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ACTIVITY
SHEET

TARGET GROUP AGE

From a sentence to a story

7-8

DURATION
2h

TARGET GROUP DESCRIPTION
School class

OBJECTVIES

reinforcing the content to be
learnt at school (group / noun,
masculine / feminine, plural /
singular, sentence
construction, elements of a
story) in a context that relies
on teamwork, playful learning,
outdoor education,
cooperation

Description

The class is welcomed to the Reading Park with a short reading (i.e. the first
chapter of the “guide-book”). The children are seated in a semicircle on
blankets, while the facilitator sits on a bench. 
The two groups (care is taken never to refer to them as “teams” to
encourage co-operation and not competition) are informed that they will
complete two activities, after each of which they will receive a clue. 
The children are placed on opposite sides of the goose game. The teacher
rolls the dice and identifies a word on the board. 
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The children have to work out whether it is a masculine or feminine, singular
or plural word. To answer, they will make a sequence of two gestures
previously presented by the teacher: for example, they will spread their arms
for feminine and stand on one leg for singular.
The teacher will propose different words from the board of the game of
goose. The two groups will advance towards the centre of the game, until
they are reunited (they can hug each other or high-five). The teacher will
hand out a clue to each group.
The children move towards the wheels of young writers. They sit in two
groups next to the wheels. Each group turns the wheel and gets a character;
they match the character with three or four qualifying adjectives. Then they
turn the wheel of actions and get a verb and turn the wheel of places to get
a place to continue writing a sentence: a character of a certain type
performs a certain action in a certain place (other complements can also be
added).
The sentence is written with the teacher.
A twist is then introduced: suddenly... The wheel is turned with drawings,
which can correspond to an object, but also to an idea (e.g. a ghost can also
be something mysterious or frightening). The second sentence is completed
and the small story is shared with the other group.
Sharing can also be done by miming or acting.
The teacher hands over the second clue.
The children join the clues and reconstruct a small sentence from the book,
from which they start a reading moment to conclude the chapter started at
the beginning of the game.

Materials needed
The clues consist of short portions of a sentence from the chapter read at
the beginning of the game. 
It is recommended to provide the clue-words in an envelope to make this
moment more solemn. In order to make the children better understand what
they have to reconstruct, the clues are written on pieces of paper in the
shape of a jigsaw tiles.

Notes and observations
The teachers divide the children in the class into two groups beforehand to
avoid conflicts at this point in the activity.
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The implementation of the Parco della Lettura model, particularly in
contexts such as Morgex, offers not only a series of educational, cultural,
and social outcomes, but also an invaluable opportunity for reflection and
learning on the part of all actors involved. Structured reflection on both the
successes and challenges of these initiatives is critical to ensuring that the
activities remain responsive, inclusive, and effective over time.

Reflection must be embedded as an ongoing, participatory process that
involves educators, librarians, cultural operators, families, and —most
importantly— children and individuals who directly experience the park’s
offerings. Their feedback, whether formal (through surveys, interviews, and
observation) or informal (through spontaneous comments, creative outputs,
or changes in engagement), should be regarded as essential data for
evaluating the project’s relevance, accessibility, and impact.

This reflective process begins with acknowledging the multiplicity of ways in
which users interact with the Reading Park. Some may engage intellectually
through reading and interpreting texts; others may interact more physically
and sensorially, especially individuals with disabilities or young children. 

ENCOURAGING
CONTINUOUS
IMPROVEMENT AND
ADAPTATION OF
ACTIVITIES
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Activities must therefore be assessed not solely on their content or
educational intentions, but on their capacity to reach participants where
they are —cognitively, emotionally, and socially. Reflective practice requires
facilitators and coordinators to observe attentively, listen carefully, and
remain open to adjusting materials, methods, and even assumptions about
learning and participation.

One key insight from the Morgex experience has been the value of flexible,
multimodal formats. Activities that integrate storytelling with movement,
visual art, sound, or tactile elements often resonate more deeply with
diverse users. As such, reflection should also focus on whether the activities
invite a variety of entry points and learning styles, and whether they support
both independent exploration and collaborative discovery.

Continuous improvement also involves recognizing and responding to the
evolving needs of the community. For instance, demographic shifts, school
curricula updates, or changes in local infrastructure may alter how the park
is used or what is most needed from it. Activities should therefore not be
static or prescriptive, but adaptive and co-created with users and partners.
Evaluation tools such as reflective journals, community roundtables, and
participatory planning sessions can support this evolution, ensuring that
each iteration of the project builds on what has been learned before.

Moreover, it is vital to reflect on the inclusivity of the activities —not only in
terms of physical accessibility, but in the language, symbolism, and cultural
references employed. A truly inclusive Reading Park must be able to speak to
children and adults from diverse cultural backgrounds, linguistic
communities, and life experiences. This includes developing multilingual
resources, integrating universal design principles, and creating space for
locally relevant stories and voices to emerge.

Reflection also entails considering the broader system in which the Reading
Park operates. How does it relate to school goals? How do librarians see its
impact on literacy and engagement? What do local policymakers or
healthcare providers observe in terms of social wellbeing or family
cohesion? Involving cross-sector stakeholders in evaluative discussions
helps to understand the systemic value of the project and to identify
opportunities for improved coordination and support.
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Lastly, fostering a culture of reflection means investing in professional
development. Facilitators should be supported in developing the skills and
mindsets required for reflective practice, such as critical thinking, creative
problem-solving, and cultural competence. Peer exchanges, reflective
workshops, and documentation practices can cultivate a shared language
for talking about what works, what doesn’t, and why. This in turn contributes
to a dynamic, learning-oriented ecosystem in which the Reading Park can
thrive and evolve with integrity and relevance.
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Looking forward, the Reading Park represents not just a completed project
or a static resource, but an open framework for continuous collaboration,
experimentation, and co-creation. Its flexibility as a community tool allows it
to adapt to emerging needs and to grow in new and innovative directions.
Future engagement should be guided by a commitment to long-term
impact, strategic partnerships, and deepening community ownership.

One of the most promising avenues for future development is the
establishment of permanent networks that connect Reading Parks across
different regions. These networks can facilitate the exchange of good
practices, resources, and training opportunities. 
They can also amplify the visibility of the initiative at national and
international levels, fostering cross-cultural dialogue and comparative
learning. 
For example, municipalities that have successfully implemented inclusive
storytelling installations can share design blueprints and evaluation models
with others who are just beginning to explore this approach.

At the local level, sustained collaboration with schools remains crucial. This
involves not only using the park for occasional visits, but embedding it within
curricular planning as a living classroom. Joint training programs for
teachers and librarians could promote more integrated pedagogical
strategies, enabling consistent use of the park’s resources throughout the
academic year. 

FUTURE ENGAGEMENT:
OPPORTUNITIES FOR
ONGOING
COLLABORATION AND
DEVELOPMENT
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In this way, the park becomes not just a setting for enrichment, but a
structural component of the educational offer.

Similarly, there is great potential in deepening partnerships with public
libraries. Libraries can help expand the scope of the Reading Park through
mobile library services, book lending programs directly connected to
outdoor reading paths, or even “story gardens” co-curated by librarians and
children. 
Furthermore, libraries can act as documentation centers for the activities
taking place in the park, collecting reflections, drawings, and narratives that
emerge from participants, and integrating them into community archives or
local history collections.

Beyond the educational and cultural sectors, future engagement should also
extend to health and social services. The Reading Park has demonstrated its
potential as a therapeutic and relational space, especially for children with
developmental delays, individuals with sensory disabilities, or families in
vulnerable situations. Collaborating with therapists, psychologists, and
community health workers can lead to the development of targeted
programs that use literature and outdoor interaction as tools for healing and
connection. Such initiatives would also support the use of the park as a place
of care and resilience —not only a place of learning.

Engagement with youth and adolescent groups is another strategic area for
development. The Reading Parks initially focus on childhood, but there is
increasing recognition of the need for safe, creative spaces for older
children and teenagers. 
Workshops in graphic novels, digital storytelling, spoken word, or social
justice literature could attract new audiences and respond to the interests
of a demographic often underserved by traditional cultural programming.
Moreover, involving young people in the co-design and curation of park
installations would enhance their sense of ownership and civic agency.
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Long-term sustainability will also depend on the capacity to secure diverse
funding sources and institutional support. Future engagement strategies
should consider how to integrate 
Reading Parks into urban planning agendas, environmental education
policies, and cultural development strategies at regional and national levels.
Demonstrating the multi-sector value of the park—educational, social,
environmental —can help unlock new funding streams and partnerships.
Furthermore, developing tools for impact measurement and outcome
reporting will be essential for maintaining credibility and accountability with
funders and stakeholders.

Finally, the Reading Park must continue to evolve as a platform for
storytelling in all its forms. 
This includes embracing digital and hybrid formats that allow for remote
access or augmented experiences. Audio-guides, interactive apps, or
participatory online maps can extend the park’s reach and create new entry
points for engagement. However, technology must serve the park’s core
values: human connection, imagination, and accessibility.

In conclusion, the future of the Reading Parks lies in its ability to grow as an
open, living system —one that draws strength from the community, evolves
through collaboration, and responds creatively to the shifting landscapes of
education, culture, and inclusion. 
By fostering ongoing engagement, shared learning, and adaptive innovation,
Reading Parks can become a permanent and beloved part of the civic and
cultural infrastructure, far beyond the life of any single project.
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This kit - a work in progress that we will continue to update over time - was
developed by the Fondazione Natalino Sapegno - Onlus in collaboration with
the theatre company Palinodie, through the work of:
Giulia Radin, Barbara Rolando (Fondazione Sapegno)
Verdiana Vono (Palinodie)

The creation of the kit was made possible through the identification of
training equipes in each partner country and organization of two
participatory workshops (01.04.2025 and 14.05.2025) with all the partners of
the REEPLAI project, who actively contributed to identifying needs and
developing content and thoughts around the concept of the Reading Park.

The training teams were composed of different trainers (internal to the
partner organisations or external collaborators) with a background in
pedagogy, humanities, theatre studies, cultural mediation, and educational
psychology.

After reviewing the four games conceived for the Reading Park,  the teams
developed new game proposals:  the games in the Park are actually designed
both for self-use (basic level) and for use mediated by a professional figure
(teacher, librarian, cultural mediator) who, starting from the words and
content made available to everyone in the Park (plot, characters, words of a
book), can develop further activities such as those proposed in the kits.

ITALIAN TEAM
The Italian team is composed of Giulia Radin, Verdiana Vono, Andrea Cazzato,
Stefania Tagliaferri and Marta Lavit, who directly devised the games and
implemented the reading promotion activities in the Morgex Reading Park. 

Giulia Radin
Giulia Radin holds a PhD in Italian Studies from the Sorbonne in Paris and the
University of Turin, and is the author of several publications. Since 2010, she has
been in charge of the library and archives of the “Centro di Studi storico-letterari
Natalino Sapegno” in Morgex (Valle d'Aosta), of which she became director in 2013.
In this capacity, she has designed various initiatives to enhance books and promote
reading and literature among students of all levels, but also aimed at families and
children. These include the conception of the Morgex Reading Park and its games,
inaugurated in 2020 and becoming a model for the European project 'Reeplai.
Readers of Europe Play, Learn and Interact'.

 

CREDITS
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Verdiana Vono 
Dramaturge and co-artistic director of the theatre company Palinodie since 2014,
she graduated with honours in classical literature from the University of Milan. She
attended Residenza Idra's Advanced Theatre Training course, where she studied
with important exponents of the national theatre scene. She completed the course
with the ERT (Emilia Romagna Teatro / Iolanda Gazzerro academy) International
Dramaturg master's degree. For her theatrical profile, she is chosen by Mibac to
represent Italy for the International Seminar at the Festival d'Avignon. In 2020 she
receives a mention, as the only Italian playwright, at the International Prize La
Escritura de la/s diferencia/s, which took her to Cuba in 2023. The text Brucia il Mito
(Burn the Myth) is translated and performed in Spanish. In 2021, she created the
Aosta Città Diffusa festival. In the same year, she received the Célébrant la culture
de l'égalité award from the city of Aosta.

Stefania Tagliaferri
In 2008 she graduated as a director from the Civica Scuola d'arte drammatica Paolo
Grassi in Milan. In the following years she graduated with honours in History and Art
Criticism at the magistral school and obtained a master's degree in Public History.
In 2012, she founded the theatre company Palinodie in Valle d'Aosta and has been
its artistic director ever since. She directs shows for the company and takes part in
some productions as an actress. In 2016 she created the review of new dramaturgy
Prove Generali - il teatro va in montagna in the municipality of Morgex (AO). In 2018
she is in Trento, among the finalist directors of the Fantasio International Directing
Festival. Alongside her theatrical activity, she also works as a curator and
collaborates with various local realities for the development of cultural and social
projects, also through European funds. She is a theatre teacher for students of
various levels.

Andrea Cazzato 
Actor graduated from the Arsenale School in Milan where he studied the Lecoq Method
with Kuniaki Ida and Marina Spreafico. A long-time collaborator of Verdiana Vono, he
participates in numerous productions of the Palinodie company. He attended the
Fraschini Theatre Academy in Pavia, studied commedia dell'arte and, in Milan, joined
the Grand Guignol de Milan project as an actor. He runs numerous theatrical and
expressive workshops in marginal neighbourhoods in Milan, and in Aosta for young
people and adults. He specialises in the creation of playful and interactive shows. In the
last three years, he has specialised in theatre didactics for children.

Marta Lavit
Since April 2018, he has been collaborating with Palinodie in the production of stage
photos for the shows. She officially joins the theatre company in May 2021, dealing with
photo and video documentation, communication and organisation of cultural projects
for the company and for the projects of Creature Montane APS. She collaborates as a
photographer and videomaker for some institutions in Valle d'Aosta. During the period
of activity of the CGV Coordinamento Giovanile Valdostano, she is responsible for the
organisation's communication. Between February 2019 and January 2020 she carries
out an internship at the Cultural Events Office of Triennale Milano in the field of
organisation and management of cultural events.
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UKRAINIAN TEAM

Oksana Darmoriz
From 2003 to 2004, she was an associate professor of the Department of Philosophy,
head of the laboratory of ethics and aesthetics of the Ivan Franko National University.
From 2004 to 2007, he was an assistant at the Department of Theory and History of
Culture.
Since 2007, associate professor of the Department of Theory and History of Culture.
2022 - invited lecturer at the Ukrainian Catholic University.
Active member of the Taras Shevchenko Scientific Society (since 2009)
Head of the NGO "Ukrainian Association of Culturologists - Lviv" (since 2019)

Yuliia Kulytska
In 1996, I graduated from Lviv Commercial Academy, Faculty of International
Economic Relations, earning a specialist diploma as an “Economist with knowledge
of a foreign language.” 
In 2004, I graduated from Ivan Franko National University of Lviv, Faculty of English
Philology, obtaining a specialist diploma as a “Teacher of English Language and
Literature.” 
Since 2017, I have been working in the Centralized Library System for Children in Lviv
as a librarian. In May 2019, I was appointed head of the SMART Library. I organize
events, competitions, and interactive activities to encourage children to read. I
developed quizzes, quests, and literary games for children of different ages as part
of the School project “At the Lesson.” I also initiated the project East-West:
“Children’s Constructive Dialogue, Positivity, and Creativity”, which unites together
young readers from different cities of Ukraine. I collaborated with publishing houses,
writers, schools, and cultural institutions. Additionally, I create content about
children’s literature, including video blogs, book photography, and book exhibitions. I
have developed a series of events to promote reading among children, implementing
interactive formats such as quizzes, lotto games, and theatrical readings.

Olha Mukha is a distinguished cultural analyst, philosopher, and expert in cultural
diplomacy, education, and human rights. She holds a Ph.D. in Philosophy from Ivan
Franko National University of Lviv. With a career spanning over two decades, Olha has
made significant contributions to cultural studies, memory research, and the
promotion of Ukrainian heritage on the global stage. Her work combines academic
rigor with practical applications in cultural diplomacy and civil rights advocacy.
Olha’s extensive methodological and teaching experience is at the heart of her
professional achievements. She served as a lecturer at Ivan Franko National
University of Lviv (2003–2011) and Drahomanov National Pedagogical University in
Kyiv (2011–2018), where she taught courses on cultural studies, philosophy,
aesthetics, and cultural management and marketing processes. Her
interdisciplinary approach integrates philosophy, cultural identity studies, and
memory research to foster critical thinking and cultural awareness. Beyond
academia, she has designed and implemented innovative educational frameworks
for numerous academic, cultural and museum projects. She is also an experienced
trainer and consultant for institutions such as the "Territory of Terror" Museum, PEN
International and UAC-Lviv where she develops educational programmes.
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Mariana Zagoruiko is a culturologist, project manager in the field of culture. From
2013 to 2019, she worked at the Department of Culture of the Lviv City Council, where
she organized and coordinated events, supervised municipal grant programs in the
field of culture. Since 2019, she has been working as a project manager in the Lviv
UNESCO City of Literature office, and since 2024 she has been heading the office. 
Member of the NGO "Ukrainian Association of Culturologist- Lviv" (since 2013).

PORTUGUESE TEAM

Elisabete Rocha
Elisabete Rocha, Senior Technician at the Educational Innovation Service of the
Municipality of Óbidos, Higher Education in the field of Education Sciences, Degree
in Education and Reading; Postgraduate in Information Management and School
Libraries and Master's student in Information Management and School Libraries. As
part of Fábrica da Criatividade, she works as an Atelierista at Atelier Josefa for
Primary, Secondary and Special Education at Agrupamento de Escolas Josefa de
Óbidos. Coordinator of the Literary Forest Education and Reading Project in the
Óbidos Municipality.

Paulo Capinha
Paulo A.S. Blanc Capinha, Senior Technician in the Youth Service of the Municipality of
Óbidos. He graduated from the Faculty of Letters of the University of Coimbra with a
degree in Modern Languages and Literatures, Portuguese and English Studies,
Education and Pedagogical Training. He is responsible for the Youth Service and,
within the scope of the Sports, Health and Wellbeing Department, for the Municipal
Network of Walking Trails and the Municipal Network of Viewpoints and Bikeparking.

João Santos
João Santos, Technical Assistant at the Infrastructure and Human Resources
Department of the Óbidos Municipality, 12th year Photography Technician. At
Crescer Melhor, I animate two 1st grade classes at Alvito Primary School, in the Josefa
de Óbidos School Group.

Ana Matos
Ana Matos, Technical Assistant at the Óbidos Municipal Library Service (Culture
Subdivision), with a degree in Cultural Animation (Escola Superior de Educação e
Ciências Sociais - ESECS-IPL-Leiria), and a Master's degree in Documentation and
Information Sciences (Faculdade de Letras da Universidade de Lisboa -FLUL-Lisbon).
I work as a library technician, but also as an animator. I take part in the Bosque
Literário education project.
Outside the Chamber, I sing and play the clarinet (I can't live without music) and I
love reading (for myself and for others).
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Carina Freitas
Carina Freitas, Technical Assistant in the Education Department of the Óbidos
Municipality. Trained in Art and Design, Animation, Theatre and School Library
Organisation and Management. She works in the School Library at Furadouro Primary
School, Josefa de Óbidos Grouping, in charge of the ‘Storytelling Club’, ‘Reading
Club’ and Drama classes for the 1st and 2nd cycles.
Founder of the ‘Marias do Mar’ Children's Theatre Group. Collaborator in the
Education and Reading project Bosque Literário of the Óbidos Municipality.

Daniela Jacinto 
Daniela Susano Jacinto, born in Leiria, has a degree in Management and a Masters in
International Business. She currently works in the culture department of Óbidos
Town Hall, providing support in cultural management and the production of
municipal events, with the main focus on the development, production and
management of the educational service in the multicultural space Convento de São
Miguel - Gaeiras.

Suzana Nobre
Senior Technician in the Fundraising Department of the Óbidos Municipality, is
responsible for submitting and monitoring applications and managing these
projects. She has a degree in Graphic Design from ESAD and has developed
production work for the literary festivals Latitudes and Folio literary festivals, in all
their editions, responsible for the transport and accommodation of all guests
(around 600 per edition) and coordinating the participation of Institutes and
Foundations festivals. Executive producer of the theatre play Whatever by Rosa
Coutinho Cabral in 2021. Financial management and production of the Negentropy
and Tars projects. Art of Being 2023/2024, among others.

Suzana Isidoro
Susana Isidoro, originally from Caldas da Rainha, I have a 12th class honours degree
in arts. Technical assistant for the Óbidos municipality, in charge of non-teaching
staff at the Alvito basic school. Teacher of theatre to primary school children.


